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As the fall semester is winding down and the
celebrations of the New Year are fast
approaching, one is bound to take a moment
and reflect. While nature takes its time to
prepare for new buds, we on campus are racing
to wrap up the semester, prepare for final
exams and meet various deadlines. In the
midst of this,I am seizing the moment to reflect
on my position as the new CETL Director. In
spite of the numerous challenges, which one
could read in the annual report, CETL has
come a long way after a lengthy period of
stagnation.

MORE GREAT
ARTICLES INSIDE:

“Critical reflection on
practice is a requirement of
the relationship between
theory and practice.
Otherwise theory becomes
simply “blah, blah, blah, ”
and practice, pure activism.”
Paulo Freire, Pedagogy of
the Oppressed (1993)

The paramount challenge is the willingness to utilize
CETL services by Bethlehem University faculty. As a
service provider, the Center of Excellence for Teaching &
Learning is the space where educators have the chance to
voice and share classroom experiences. In the words of
Paulo Freire, if “students are not able to transform their
lived experiences into knowledge and to use the already
acquired knowledge as a process to unveil new knowledge,
they will never be able to participate rigorously in a
dialogue as a process of learning and knowing.”
Reflecting and sharing experience is the main theme of
this pilot issue. The contributors have made an effort to
take a moment and reflect on their own teaching practices
and are presented here in the spirit of sharing to promote
rigorous dialogue as we educators commit ourselves to
teaching and learning.

"Curiosity about the
object of knowledge
and the willingness
and openness to
engage theoretical
readings and
discussions is
fundamental ."
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Alex Hadweh, graduated from Bethlehem University
with a Bachelor’s of Business Administration in
Accounting in 2015. He was granted a generous
scholarship by Lewis University in Illinois, USA to
pursue a graduate degree in Business
Administration. For two consecutive years, Alex
worked as TA for the finance department of the
College of Business at Lewis University and gained
valuable experience that prepared him for his
current career at Bethlehem University as a full time
instructor at the Faculty of Business Administration.
Alex teaches financial management, investments,
and business management.

Self-reflection on my Teaching Practices
I started my teaching career as a full time instructor at the Faculty of Business
Administration in Bethlehem University at a very young age. At the age of 23, I
was the youngest faculty member in Bethlehem University and probably in all
Palestine. Some of the students I taught are older than me; some of them were
my classmates and are good friends of mine. Even though I was very careful not
to have any conflict of interests with any of them, I worked hard to be a good
teacher and to leave a positive impact on each of them.
Teaching is a challenging job that requires lots of patience, hard work, and
dedication. In my first semester I spent a substantial amount of my time on
creating effective course portfolios and lesson plans that engage students and
deliver goals easily. I also prepared a holistic grading approach that involves
students a bit more in understanding how grades work and what they mean and
such. I also generally took lots of feedback from students throughout the
semester and tweaked the course based on it. I distributed evaluation forms two
times per semester to hear the student’s feedback regarding my courses; I did
feel that it is important that students have a voice. I heard lots of positive and
encouraging comments from the students that motivated me to love my career
and give the students more and more.
So far my experience has been enriching, I learnt a lot from my students as
much as they learned from me. In all my classes I emphasized on real life cases
and used hot current issues to explain finance and investments to the students.
For example, last year I was so interested in having the students to apply the
investing theories and strategies they learn in class into a practical exercise. So I
prepared a semester-wide assignment in which I asked them to construct a
hypothetical portfolio using $10,000 and track and manage it throughout the
semester. I was glad to see them competing among each other on whose
portfolio will yield the highest returns by the time the semester ends.

Further to this, I organized a field trip for the students to visit the Palestine
Exchange in Nablus so that they can get a sense of how stock trading occurs in
real life. In addition to that, I felt that it is also necessary to make them aware of
major events happening around them. So I required them to keep an eye on a
number of international economic and financial journals, and then to come and
briefly present the article with their comments to their fellow classmates. I think
that this activity is important and essential to raise their critical skills of analyzing
and understanding things.
In my end-of-semester student evaluation last year, most of my students
reported that they felt connected to the content of the course and that the course
outcomes were clearly delivered. One of the students in the investments course
last year left me the following note regarding the financial articles that they had
to read. “One of my favorite things was that we had to read articles about recent
financial news and present it in class. This helped me personally grow on an
Intellectual level and improve my general knowledge on finance. I was always up
to date on what's going in the world especially from a financial perspective.
Thanks to Mr. Alex.”
Other students indicated in their evaluations that younger instructors seem to be
more enthusiastic and supportive to their students, mainly due to the small gap
in age between the students and their instructor. Being a close friend and a
supporter to my students is something I spent a great deal of time working on
last year and was the focus of one of my professional growth goals.

Dr. Khader Jum'a is a full-time lecture at the English
Department, Bethlehem University. He has a Ph.D. in
English language teaching methodology, an MA in English
linguistics and a BA in English language and literature. His
primary interests are related to teaching English
methodology, translation and action research. Dr.Jum'a
has participated in many conferences, workshops and
courses. He is a member in the PATEFL (in Palestine) and
APETAU (Jordan). Dr. Jum'a is active in many social
committees at Bethlehem University and the local
community. Global education is an interesting topic that
makes him enthusiastic to work with colleagues and have
mutual friends. Dr. Jum'a is an alumnus of Bethlehem
University, class of 1986.

Engaging in reflective teaching: An on-going process
Developing a description of what reflective teaching is has made me think of my long
years of university experience at Bethlehem University and many other academic
institutions. Being a reflective EFL teacher in the classroom has promoted my
learning as well as teaching practices. For me, teachers learn through ongoing
practice they have during every class with careful reflection so as to adjust future
teaching. And this ultimately will promote knowledge and professionalism.
Reflection is above all the key for successful teaching which means thinking of what
we do and what future steps we should take in order to do things differently and
more successfully. Reflection is, therefore, structured, meaningful, deliberate,
cooperative and purposeful. Teachers in this sense constantly reflect on their current
practices in order to improve their ability to inform and guide their students.
My personal reflection on teaching English(L2) writing through the use of texts has
led me to explore my teaching experience and has shifted the focus from
``traditional’’ writing techniques and methodology in EFL classrooms to using the L1
(here, Arabic) as a tool to stimulate reflection about L2 writing. There is a growing
literature on new approaches to the teaching of L2 writing, which, in contrast to
earlier views, considers that explicit reference to the L1 might be useful. Does L1
translation hinder or help L2 writing? Does translation always mean interference?
Rather than focus on the terms interference and transfer perhaps it is better to think
in terms of cross linguistic influence, which can lead to errors, but can also allow
more analytical reflection about the quality of one’s L2 (or even L1) writing.
My reflective experience, which is closely related to action research has moved from
an unconscious experience to a conscious one. After some adjustment and reflection,
the conscious experience becomes again unconscious. It is a circle that starts with
monitoring and self-observation, incorporating new techniques, reflecting on the
usefulness of the new implementation and finally self-learning and observation and
monitoring again (a four-step circle of learning).

The result is ongoing self- assessment, increased proficiency and enhanced
competence. In other words, reflective teaching means being a constant learner about
teaching, i.e., it is a life -long experience. This is the real meaning of ongoing
reflective teaching rather than a routine action that lacks continuing development or
self- appraisal. In other words, reflective teaching means being a constant learner
about teaching, i.e., it is a life -long experience. This is the real meaning of ongoing
reflective teaching rather than a routine action that lacks continuing development or
self- appraisal.
I have experienced a number of difficulties in teaching writing to beginning and
intermediate first and second year students at Bethlehem University. My reflection
has made me more responsible for my practices in class and has challenged me since
I have decided to try another approach that may improve EFL students’ writing skill.
For example, in teaching paragraph writing, I totally ignore the use of some writing
techniques found in the students’ mother tongue (i.e. Arabic). In my case, I should
become a reflective learner too since I will practice a new approach that I have read
about but not implemented yet.
Afterwards, I plan to introduce the new way of teaching to students, describe it
thoroughly and evaluate it. Here after reading about the impact of using the mother
tongue in teaching English writing, I have become enthusiastic to attempt to use this
new teaching. After that, I will ask myself a number of questions: Has the new
experience been successful or not? Is students’ EFL writing much better than before
after implementing the new methodology? Am I going to implement the new
teaching procedures?
Among the many various ways to start the reflection process are the personal diary
and peer opinion and student feedback. As for the diary, teachers may write their
feelings, questions, answers, etc. of what they have observed during the session. Also,
they may ask colleagues to observe their teaching and answer some structured and
open questions. Finally, the teacher may ask his or her students about what goes on
in class and about their perceptions of what they think is different, helpful or even
ideal.
Even more important on the part of the reflective teacher is careful observation and
patience. A reflective teacher is always dedicated to change and improvement in the
classroom. Experience alone is not sufficient. Collaborating with colleagues, the
teachers can use reflection to gain new experience and powerful impetus in
development. Working more and thinking insightfully would enrich personal
expertise and upgrade a professional talent that can have a lasting impact throughout
life. One does not work alone in the field. Cooperation is fundamental in working
toward improvements throughout life. So teachers who are the busiest people never
stop working in the classroom. Our experience is not sufficient and reflective
teaching can have great influences on our professional development. It also means
sustainability.

Observing and refining classroom outcomes are the basis for ongoing development.
Reflective teaching goes hand in hand with our critical self -evaluation and appraisal
as these guide us and have a major role in our decisions and planning. Development
relies on self –inquiry and cannot be achieved without our deep thought of how we
proceed in our career and how relevant, feasible and acceptable our innovation in
teaching is. System change and capacity are crucial to professional development.
Overall, reflective teaching is a thoughtful process which can help practitioners
become more confident and achieve their course goals.
It is quite apparent that teachers as practitioners should formulate what is called a
teaching philosophy that involves ideas, assumptions, etc. about teaching with goals
or outcomes along with ideas about the class size, types of learners , one’ teaching
abilities as well as the specific details of a teaching setting. The teachers’
acknowledgement of not knowing everything would surely enslave them from
pressures, add more to their job satisfaction and make their students happy.
I remember one proverb, which says: good teachers are born not made. On the
contrary, I would say that teachers are primarily made not born. All people including
teachers are born and created more or less equally and life shapes us differently. It is
perseverance that allows us to become successful and reach our goals. Innovation is
the natural outcome of reflective teaching.

Sylvia Shahwan Mukarker, M. Sc. in Environmental
Studies from Al Quds University and B. Sc. in Biology/
Education from Jordan University. She has a long
experience in teaching, educational supervision and school
administration . She is teaching biology in various schools
in Palestine as well as French language. She has taught
French in the Alliance Française for many years, after
following many courses in French in Palestine and France.
She is the vice headmaster at the Latin School in Beit-Jala /
Palestine and supervisor for science teaching in the Latin
Patriarchate Schools in Palestine. She has joined Bethlehem
University in 2014 as a French language lecturer.
An Action Perspective in Teaching french as a Foreign Language
In July 2018, the International Center for Pedagogical Studies (CIEP) and the Ministry
of Education in France organized a program for the continuing education of
professionals in teaching French in the world to seek innovation and quality to better
fulfill their missions or prepare projects of professional reconversion. This training
offers an anchor program on field practices, illuminated by academic research and
linguistic policy analysis. I was honored to participate in this program during the
whole month of July 2018 at the University of Nantes, where 67 countries were
represented. Among the innovations in teaching French as a foreign language is “The
Action Perspective”.
What is Action Perspective
The CEFR Common European Framework of Reference for Languages: Learning,
Teaching, Assessment, is a guideline used to describe achievements of learners of
foreign languages across Europe and in other countries. Its main aim is to provide a
method of learning, teaching and assessing which applies to all languages in Europe.
According to the CEFR, the Action Perspective is an international standard for
describing language ability. It is a reference framework for learning, teaching and
evaluation of modern languages. The perspective is of an action type in that it
considers above all the learner of a language as social actor having to perform tasks in
given circumstances and environment, within a particular area of action in different
areas of social life: the personal domain, the public domain, the educational field and
the professional field. If the acts of speech are realized in linguistic activities, these are
part of actions in social context which alone give them their full meaning. There is a
"task" to the extent that the action is the result of one (or more) subject (s) who
mobilize the skills that the learner has to achieve to a determined result. The Action
Perspective also takes into account the cognitive, affective resources and all the
capacities that the social actor possesses and implements.

The use of a language, including its learning, includes the actions of people who, as
individuals and as social actors, develop a set of general skills and, in particular, a
competence to communicate linguistically. They use the skills available to them in
different contexts and conditions in order to carry out language activities to process (in
reception and production) texts dealing with themes within particular areas, by
mobilizing the strategies that appear to be best suited to the tasks to be performed. The
control of these activities leads to the reinforcement or the modification of the
competencies.
In any learning / teaching intervention, there is a particular focus on the objective and
therefore the evaluation, in a particular dimension. If the development of a competence
is to communicate, some teaching / learning programs aim at qualitative or quantitative
development of language activities in a foreign language, others emphasize on
performance in a particular field, others emphasize on the development of certain
individual general competences, others emphasize the refinement of strategies.
Individual general skills
The individual general skills of the teacher/learner are based in particular on the
knowledge (savoir), know-how ( savoir-faire) and skills (savoir- être ) that he possesses,
as well as on his learning skills (savoir-apprendre).
Knowledge (savoir) (declarative knowledge), is the knowledge resulting from social
experience (empirical knowledge) or from more formal learning (academic knowledge).
All human communication is based on a shared knowledge of the world. Academic
knowledge of an educational field; scientific or technical, and the empirical knowledge
of a professional field are obviously important in the reception and comprehension of
texts in foreign languages relevant to the fields in question. But the empirical knowledge
of everyday life (organization of the day, the course of meals, modes of transport,
communication and information), are equally fundamental for the management of
language activities in the foreign language . Knowledge of the shared values and beliefs
of certain social groups in other regions or countries such as religious beliefs, taboos, a
common history, etc. is essential for the intercultural communication.
Skills (savoir- être ) and know-how ( savoir-faire) , whether driving a car, playing the
violin or chairing a meeting, require prior learning. The introduction of knowledge that
is then "forgettable" has to be accompanied by forms of skills (savoir-être). During the
training of driving, for example, a strong attention is generally required, an awareness of
oneself is exposed. Once mastery is achieved, the driver will be expected to demonstrate
comfort and self-confidence.
Skills (savoir- être ) are to be considered as individual dispositions, personality traits and
attitudes manifested in social interaction. These personality traits, ways of being and
dispositions, are often taken into consideration relating to language learning and
teaching. They belong to the individual general competencies and therefore ,
constituting the capacities of the social actor and modifiable in learning (for example,
one or more languages).

Learning skills (savoir-apprendre) mobilize both skills, knowledge and know-how, and
rely on skills of different types. “Knowing-learning" can also be paraphrased as
"knowing / being willing to discover the other", whether that other is another language,
another culture, other people or new knowledge.
Competence to communicate linguistically in a foreign language
Competencies are the body of knowledge and skills that make it possible to act. The
competence to communicate linguistically can be considered as having several
components: a linguistic component, a sociolinguistic component and a pragmatic
component. Each of these components includes knowledge, skills and know-how.
Linguistic competence refers to knowledge and skills related to lexicon, phonetics,
syntax and other dimensions of the system of a language. This component, has to do
not only with the extent and quality of knowledge (in terms of phonetic distinctions or
precision of the lexicon), but also with the organization , memory storage mode of this
knowledge and with their accessibility. Their organization and accessibility vary from
one individual to another and, for the same individual, there are also internal
variations (for example, for a plurilingual individual). Also, the cognitive organization
of the lexicon, the storage of phrases, etc., depend, among other factors, on the cultural
characteristics of the community (s) of the socialization of the actor and his cultural
background.
Sociolinguistic competence refers to the socio-cultural parameters of language use.
Sensitive to social norms (rules of address and politeness, regulation of relations
between generations, sexes, statuses, social groups and codification by language of
many fundamental rituals in the functioning of a community). The sociolinguistic
component strongly affects all language communication between representatives of
different cultures.
Pragmatic competence covers the functional use of language resources (realization of
language functions and speech acts) based on scenarios or interactional texts. It also
refers to the mastery of discourse, its cohesion and coherence and the identification of
textual types and genres.
Language activities
The competence to communicate linguistically is implemented in the realization of
various linguistic activities that may be related to reception, production, interaction
and mediation (notably translation and interpretation activities). Each of these modes
of activity can be accomplished either orally or in writing.
However, language activities of reception (oral and / or written) or production (oral
and / or written) come first because they are indispensable in the very interaction.
Reception activities are also important in many forms of learning (including the
content of a course, consulting manuals, reference books and documents). Production
activities have an important function in many academic and professional sectors
(presentations and oral presentations, studies and written reports) and in the social
evaluation to which they give rise in particular (judgments on written performances or
in fluidity, ease of speech and oral exposure).

In the interaction, at least two actors participate in an oral and / or written exchange
and alternate the moments of production and reception that can even overlap in the
oral exchanges. Not only are two interlocutors able to talk to each other but they can
listen to each other at the same time. Thus, learning to interact requires more than
learning to receive and produce statements. The interaction in language use and
learning is generally given great importance because of the central role it plays in
communication.
Participating in both reception and production, the written and / or oral mediation
activities, by means of translation or interpretation, the summary or the report, are
accessible formulation of a primary text to which a third party does not first have
direct access. The language mediation activities, (re) treating a text already there,
hold a considerable place in the ordinary language functioning of our societies.
Domains
These language activities, in relation to language learning, belong to four major
domains: the public domain, the professional domain, the educational domain and
the personal domain.
Under the public domain, all that pertains to ordinary social exchanges (commercial
and civil relations, public services, cultural activities, leisure activities in public places,
relations with the media, etc.). The personal domain will be characterized by family
relationships as well as by individual social practices. The professional domain covers
all that concerns the interventions and relations of the actors in the exercise of their
professional activity. The educational domain is the one where the actor is in a
context of training and is supposed to acquire certain knowledge or skills.
Tasks and strategies
• A task is defined as any action-oriented aim that the actor represents as having to
achieve a given result according to a problem to be solved, an obligation to fulfill, a
goal that we have set for ourselves. It may be just as well, to move a cupboard, to
write a book, to take the decision in the negotiation of a contract, to make a game of
cards, to order a meal in a restaurant, translate a text into a foreign language, or
prepare a class diary in a group.
Communication and learning involve the performance of tasks that are not only
linguistic, even if they involve language activities and require the communicative
competence. Tasks require the use of strategies by the actor who communicates and
learns. Their fulfillment involves language activities by the treatment (through
reception, production, interaction, and mediation) of oral or written texts.
The overall model thus is action-oriented. It focuses on the relationship between, the
actor's own strategies related to his skills and the perception he has of the situation in
which he acts and, the task (s) to be performed in a given environment and
conditions.

Thus, someone who has to move a closet (task) can try to push it, disassemble it to
carry it more easily and reassemble it, call in an outside labor, give up or convince
himself that it can wait tomorrow (as many strategies). Depending on the strategy
chosen, the execution of the task, will or will not pass through a language activity
(read a disassembly notice, make a phone call, etc. .). Similarly, a student who has to
translate a foreign language text (task) can find out if there is already a translation,
ask another student to show him what he did, use a dictionary, rebuild a meaning
from a few words he knows, imagine a good excuse for not doing this duty, etc.
(multiple strategies). For all the cases, there will be necessarily a language activity
and word processing (translation / mediation, verbal negotiation with a friend,
letter or words of apology to the professor, etc.).
Application of Action Perspective in French courses at Bethlehem University
I started implementing the Action Perspective in French language courses, where
students are considered social actors and have to perform final tasks as learning
outcomes. For example; they are able to produce advertising materials about
awareness in case of emergency, such as an earthquake, produce advertisement
brochures or posters , know- how to understand arrival and departure charts at a
railway station or an airport, make a presentation about a city, a hotel, a dish, or
discuss a menu. They are able to welcome a customer, take reservations by
telephone or e-mail, deal with complaints in a hotel or a restaurant or write an email or a formal letter. They can produce a CV or a motivation letter.
We prepare our students also for the CEFR exams in French, such as DELF exams,
where they have to pass comprehension , production and interaction competences
both orally and in writing.

Suzanne Vine Daher is the chair of the Physical and
Occupational Therapy Department and a full time
teacher at Bethlehem University since 2012.
Previously she worked in a variety of occupational
therapy clinical settings and has supervised students
at clinical since 2002. Previously before coming to
Palestine she was an officer in the Metropolitan
Police, London,U.K from where she originates
Research articles include: Risk Factors for Cerebral
Palsy in Palestinian Children, Published in The Lancet.

Action research to improve teaching and learning in the occupational therapy
clinical training courses
Introduction
Faculty from the occupational therapy department attended the action research
course run by the CETL at Bethlehem University. The course introduced faculty to
the concept of action research and how it can be used address problems within the
Occupational Therapy program.
As a result of attending the action research course run by the CETL at Bethlehem
University, faculty plan to implement the following research.
The Issue to be addressed by action research
There is inadequate evaluation of clinical courses in the occupational therapy
program. Feedback from students has not been properly analyzed to date.
Background
There are six clinical training placements which are key to the occupational therapy
program. Without at least 1000 hours in different organizations the students cannot
graduate and further cannot take their license. It is required that they training in a
variety of organizational settings including pediatric, mental health and physical
rehabilitation.
After each course students are asked to evaluate their training by completing a
questionnaire. This questionnaire is submitted to the university clinical supervisor
for review. However the questionnaires have never been analyzed, this raises many
questions: is the same feedback being received after consecutive placements? What
changes can be made as a result? How can this information be used to improve the
quality and the experience of training for the students? It is hoped proper analysis
could lead to improvements in the training the students receive.

Plan of Action
Following a literature review concerning action research and also on evaluating
fieldwork placements a research proposal will be written. After the next two
placements data analysis can begin. The data collection form is ready, consent from
the students will be ascertained the student’s evaluation form which is submitted
confidentially will be analyzed using SPSS24, and the total expected sample will be
around thirty per clinical course, a total population sample.
Reflection
Through action research we can make a tangible difference to our programs. It is also
a way to engage faculty in research which can be a challenge given the time
constraints. The action research course combined theory with precise. By attending
faculty came out with a research idea and a plan to implement.
Conclusion and recommendations
The conclusion upon completion of the research the information will be complied
into a report and shared with students and training organizations with a view to make
changes and improvements.
I would recommend that there is a second course to follow up on the initial course.
This would keep the momentum going and any problems encountered during the
process could be dealt with.
Many thanks to Dr. Hala Nassar and the CETL for running the course.

Dr. Lina Edward Khamis is an Assistant Professor in
political science, human rights and democracy in the
Department of Humanities at Bethlehem University.
She has an extensive work experience in the field of
culture at UNESCO. She is the author of a book on
cultural policy in Jordan System, Process, and Policy at
SpringerBriefs in Political Science Springer, 2018. Her
interest is in culture and politics. Her latest articles
were on social media and Palestinian Youth Culture;
the Impact of new information and Media Technologies on
Cultural and Political Development in Palestine, published
at the Journal of Development Communication.

Reflection on teaching in Human rights and democracy course at Bethlehem
University

Since I have been teaching Human Rights Democracy and International Law, I have
been concerned over what I view as the seriously abbreviated understanding of what
teaching of a course in Democracy Human rights and international Law entails that is
now commonly apprehended. In most students and faculty’s minds, it seems, there is
a very narrow and limited view of teaching Human right and Democracy, which is
centered on only acquisition of knowledge and the instructional aspects of teaching.
Yet from my own experience teaching, Human rights and democracy, is a very
complex affair with a depth, capacity, and, definitely, a power seldom recognized. In
my mind I believe that teaching Human rights course in the Palestinian context is
inevitably a moral matter. I am hoping that these courses may become with time a
key instrument in terms of transforming the identity-based nation-building into a
rights-based state-building.
The purpose of this paper is to reflect on my teaching experience to assist me in
identifying didactic ways to reach my course objectives. In teaching this course the
didactic approach places question of education in focus and ask questions like: Why
we should teach this course? How could we teach this course? What are the challenges?
(Englund, 1986).
The underlying principles for teaching this course are to encourage students of
Bethlehem University to develop the following;
·
An identity based on equal rights and responsibilities of all citizens irrespective of
their ethnic, religious or cultural identity.
·
attitudes of respect, tolerance, and understanding toward individuals, groups, and
Religions in one’s community and in other communities (local, regional, national,
global)
·
An attitude of responsibility toward the country and community.
·
Promote the rule of law, seek accountability, and change cultures of impunity.

My experience revealed that in order to reach these objectives I have to take into
consideration the emotional dimension that is involved in teaching Human rights and
democracy in Palestine. For that reason I recognized that education cannot just be only
intellectual or cognitive. How can I teach this course in the current Palestinian context?
There are many challenges that have to be addressed before teaching and should be
addressed such as:
·
How can I promote the first objective while the new media, the current experiences
and the school curriculum is using religion as the key boundary between the ‘self’ and the
antagonist ‘other’?
·
The difficulty of teaching Human rights in country that there is a constant abuse of the
basic human rights.
·
The validity of democracy in a stateless country and the interdependence between
human rights, citizenship, democracy and state building.
·
Lack of sovereignty of the people which is the basic for democracy.
In reflecting how to overcome these challenges, I had to prioritize my objectives. At
present, we have to acknowledge that these courses should be taken as part of a holistic
view of the role of Bethlehem University. The responsibility of the University as a
protective role; it is providing points of stability and daily routine for youth were
everything else is dis-functioning, and try to work on building confidence and hope and
trust in the future, and focusing on building national capacity for the development of a
democratic culture inside the Palestinian society.
My courses in democracy and human right are giving students an understanding of the
essential principles of democracy and the connection between democracy citizenship and
human rights. At the same time in strengthening messages within society about the
negative impacts of violence. It is a means of educating people about other, non-violent
ways of responding to conflict.
The course can do this only by educating students about their rights, and establishing the
classroom as a model for a community for human rights which reflect the principles of
democracy and the international Conventions. This rights-based citizenship education
underlines democratic teaching and learning processes in which student’s views, voices
and experiences are included.
How I could teach this course? The first class I work on a social contract, which is
establishing the course outline, and setting rules in class that are in particular respecting
and upholding the rights of others. Student learns that they have rights, which at the same
time makes them more aware and supportive of the rights of others.
In my class I usually work through groups. I give them a human rights situation from the
true-life examples and let them work out a solution. Through the group work I teach
democracy and how to work together by electing someone in the group to be a leader. The
group leader will supervise the discussion session and make sure everyone can share his
idea without negative reactions from anyone else in the group. Then each group will
decide which idea it will work for workable and effective solution.

Learning together and peer interaction is a key element in my class, I emphasis on
participation within the class which imply cooperative learning, experience,
everyday practice, talk and action. I also ask my students to analyze recent world
affairs by watching some major news providers and reading some newspapers, which
is more interesting to have life examples. Then a certain issue is discussed in class in
which I empower my students to appreciate and tolerate differences in viewpoints
and to develop a willingness to work together despite these differences.
One of the obstacles that I am having that is the lack of research based on a
Palestinian experience of democracy, and human rights. At the same time there is no
Arabic material that encourages critical thinking or is based on models and
questions. The main conclusions that could be drawn from my reflection, First
Bethlehem University students have to be educated in and about rights because they
have a right to participation, in the sense of being involved and develop their
country. They need cognitive knowledge about rights and that they need to learn
how to respect rights, both as a citizen and for social change. Regardless of the
motives, it is a well established fact that human rights are universal and inalienable;
indivisible; interdependent and interrelated and are largely transformed into a
blurred question of human relations and interactions. Teaching Human rights in
Palestine needs to be taken more into consideration. This represent knowledge gap
and indicates that further research is necessary.

Reference:
Englund, T. (1986). Curriculum as a political problem: Changing educational
conceptions, with special reference to citizenship education (Diss.). Uppsala
University, Uppsala. placeholder

Imad Abu Dayyeh
ﻳﺪرس اﻻﺳﺘﺎذ ﻋﻤﺎد أﺑﻮدﻳﺔ ﻣﺴﺎﻗﺎت اﻟﻠﻐﺔ اﻻﻧﺠﻠﻴﺰﻳﺔ ﻓﻲ داﺋﺮة اﻟﻠﻐﺔ
اﻻﻧﺠﻠﻴﺰﻳﺔ وﻣﺴﺎﻗﺎت اﻟﺘﺮﺟﻤﺔ ﻓﻲ داﺋﺮة اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ واﻻﻋﻼم .وﻫﻮ
ﻣﺘﺨﺼﺺ ﻓﻲ اﻟﺘﺮﺟﻤﺔ اﻟﺘﺤﺮﻳﺮﻳﺔ واﻟﻔﻮرﻳﺔ ﻣﻦ ﺟﺎﻣﻌﺔ ﻫﺮﻳﻮط واط
أدﻧﺒﺮا ﻓﻲ ﺑﺮﻳﻄﺎﻧﻴﺎ .ﻣﻀﻰ ﻋﻠﻰ ﺗﺪرﻳﺴﻪ ﻓﻲ اﻟﺠﺎﻣﻌﺔ اﻛﺜﺮ ﺛﻼﺛﻴﻦ
ﻋﺎﻣﺎ ،وﻣﻦ اﻫﺘﻤﺎﻣﺎﺗﻪ ﻋﻠﻢ اﻟﻠﻐﺔ واﻟﻠﻐﺔ اﻻﻧﺠﻠﻴﺰﻳﺔ ﻟﺄﻏﺮاض ﺧﺎﺻﺔ
واﻟﻠﻐﻮﻳﺎت اﻻﺟﺘﻤﺎﻋﻴﺔ واﻟﺪراﺳﺎت اﻟﺜﻘﺎﻓﻴﺔ وﻋﻠﻢ اﻟﺘﺮﺟﻤﺔ اﻟﻤﻘﺎرن
ﺑﺎﻟﺈﺿﺎﻓﺔ اﻟﻰ اﻟﻨﻈﺮﻳﺔ اﻟﺘﻨﺎﺻﻴﺔ وﻋﻠﻢ اﻟﺴﻴﻤﻴﺎﻃﻴﻘﺎ (اﻟﻌﻼﻣﺎت ودﻻﻻﺗﻪ
اﺳﺘﺨﺪام اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺎ وأﺛﺮﻫﺎ ﻓﻲ ﺗﺪرﻳﺲ ﻣﺴﺎﻗﺎت اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ واﻟﺘﺮﺟﻤﺔ
ﻠﻲ ﻋﻤﻠﻴﺔ ﻣﺴﺘﻤﺮة ﺗﻬﺪف إﻟﻰ ﺗﻘﻴﻴﻢ اﻟﺘﻌﻠﻴﻢ وﻣﻤﺎرﺳﺎت اﻟﻤﻌﻠﻢ ﻓﻲ ﻏﺮﻓﺔ اﻟﺼﻒ ،ﺣﻴﺚ ﺗﺴﺘﻨﺪ
ﻳُﻌﺘﺒﺮ اﻟﺘﻌﻠﻴﻢ اﻟﺘﺄ ّ
ﻣ ّ
ﻠﻲ ﻋﻠﻰ ﻣﺸﺎﻫﺪة اﻟﻤﻌﻠﻢ ﻟﻤﻤﺎرﺳﺎﺗﻪ اﻟﺘﻌﻠﻴﻤﻴﺔ وﺗﺴﺠﻴﻠﻬﺎ وﺗﺤﻠﻴﻠﻬﺎ وﺗﻘﻴﻴﻤﻬﺎ ﺑﻬﺪف اﻟﻮﺻﻮل إﻟﻰ
ﻓﻜﺮة اﻟﺘﻌﻠﻴﻢ اﻟﺘﺄ ّ
ﻣ ّ
ﻠﻲ ﻋﻠﻰ أن
وﺳﻴﻠﺔ أﻓﻀﻞ ﻓﻲ ﺗﺤﻘﻴﻖ ﻣﺨﺮﺟﺎت اﻟﺘﻌﻠﻢ ﻟﻠﻤﺴﺎق اﻟﺬي ﻳﺪرﺳﻪ .ﻟﻘﺪ ﺷﺠﻌﻨﻲ ﻣﻮﺿﻮع اﻟﺘﻔﻜﻴﺮ اﻟﺘﺄ ّ
ﻣ ّ
أدﻟﻲ ﺑﺪﻟﻮي ﺑﻴﻦ اﻟﺪﻻء وﻣﺸﺎرﻛﺘﻜﻢ ﺑﻤﺎ ﻳﺪور ﻣﻦ ﻗﺼﺺ ﻧﺠﺎح ﻓﻲ اﻟﻤﺴﺎﻗﺎت اﻟﺘﻲ أدرﺳﻬﺎ ﻓﻲ ﻛﻞ ﻣﻦ داﺋﺮة اﻟﻠﻐﺔ
.اﻟﺈﻧﺠﻠﻴﺰﻳﺔ واﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ
وﻛﺄي ﻣﺪرس ﻳﺮﻏﺐ ﻓﻲ أن ﻳﺤﺼﻞ ﻃﻠﺒﺘﻪ ﻋﻠﻰ ﺗﻌﻠﻴﻢ أﻓﻀﻞ وﻧﺘﺎﺋﺞ أﺟﺪر ﻓﻲ اﻟﻤﺴﺎﻗﺎت اﻟﺘﻲ ﻳﺪرﺳﻬﺎ ﻓﻲ اﻟﻠﻐﺔ
اﻟﺈﻧﺠﻠﻴﺰﻳﺔ واﻟﺘﺮﺟﻤﺔ ،ﻓﺈﻧﻨﻲ أﺳﻌﻰ داﺋﻤﺎ إﻟﻰ اﻟﺘﺠﺪﻳﺪ ﻓﻲ ﻃﺮق ﺗﺪرﻳﺲ اﻟﻤﺴﺎﻗﺎت اﻟﺘﻲ أﻃﺮﺣﻬﺎ ﻓﻲ ﻛﻞ ﻓﺼﻞ ﻓﻲ
ن ﻫﻨﺎك ﻃﺮﻳﻘﺔ أﻓﻀﻞ ﻓﻲ ﺗﺪرﻳﺲ ﻣﺴﺎق ﻣﺎ وﺗﺤﻘﻴﻖ ﻣﺨﺮﺟﺎت اﻟﺘﻌﻠﻢ اﻟﻤﺮﺟﻮّة ﻣﻨﻪ .
اﻟﺠﺎﻣﻌﺔ .وﻟﻄﺎﻟﻤﺎ ﻇﻨﻨﺖ أ ّ
وﻋﻠﻴﻪ وﻓﻲ ﺿﻮء اﻟﺜﻮرة اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺔ اﻟﺘﻲ ﻧﺘﻌﺮض ﻟﻬﺎ ﻓﻲ ﺟﻤﻴﻊ ﻣﻨﺎﺣﻲ اﻟﺤﻴﺎة ﺧﺎﺻﺔ ﻓﻲ ﻣﺠﺎل اﻟﺘﻌﻠﻴﻢ ،ﻓﺈﻧﻨﻲ
دأﺑﺖ ﻋﻠﻰ اﺳﺘﺨﺪام اﻟﻮﺳﺎﺋﻞ اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺔ ﺑﺪرﺟﺎت ﻣﺘﻔﺎوﺗﺔ ﻓﻲ ﻣﺴﺎﻗﺎت اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ واﻟﺘﺮﺟﻤﺔ ﻻﻋﺘﻘﺎدي ﺑﺄن
ﻫﺬا ﺳﻴﻌﻮد ﺑﺎﻟﻨﻔﻊ واﻟﻔﺎﺋﺪة ﻋﻠﻰ اﻟﻄﻠﺒﺔ واﻟﻤﺴﺎق .ﻟﺬا ارﺗﺄﻳﺖ ان أﻛﺘﺐ ﻫﺬا اﻟﻤﻘﺎل اﻟﻘﺼﻴﺮ ﺣﻮل اﺳﺘﺨﺪام
اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺎ وأﺛﺮﻫﺎ ﻋﻠﻰ ﺗﺤﺼﻴﻞ اﻟﻄﻠﺒﺔ وﻣﺴﺘﻮى ﺗﻄﻮرﻫﻢ ﻓﻲ ﻫﺬا اﻟﻤﺠﺎل
وﺳﻴﻜﻮن ﺗﺴﻠﺴﻞ اﻟﺄﻓﻜﺎر ﻓﻲ اﻟﻤﻘﺎل ﻣﻦ ﺧﻼل ﻋﺮض اﻟﻤﺴﺎق ووﺻﻔﻪ واﻟﻮﺳﻴﻠﺔ اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺔ اﻟﺘﻲ اﺗﺒﻌﺘﻬﺎ واﻧﺘﻬﺎءً
.ﺑﺎﻟﻔﺎﺋﺪة اﻟﺘﻲ ﺟﻨﺎﻫﺎ اﻟﻄﻠﺒﺔ ﻣﻦ ﺧﻼل ﻋﻼﻣﺎﺗﻬﻢ أو ردود ﻓﻌﻠﻬﻢ اﻟﺈﻳﺠﺎﺑﻴﺔ اﻟﺘﻲ ﻛﺘﺒﻮﻫﺎ ﻓﻲ ﺗﻘﻴﻴﻤﻬﻢ اﻟﻔﺮدي ﻟﻠﻤﺴﺎق
ﺪرس ﻓﻲ داﺋﺮة اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ ﻟﻠﻄﻠﺒﺔ ﻏﻴﺮ اﻟﻤﺘﺨﺼﺼﻴﻦ ﻓﻲ اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ
إن أﺣﺪ أﻫﻢ اﻟﻤﺴﺎﻗﺎت اﻟﺘﻲ ﺗ ُ ّ
وآداﺑﻬﺎ ﻫﻮ ﻣﺴﺎق اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ اﻟﺜﺎﻟﺚ اﻟﻤﺮﻗﻮم ﺑــ  ،213ﺣﻴﺚ إن واﺣﺪة ﻣﻦ ﻣﺨﺮﺟﺎت اﻟﺘﻌﻠﻢ ﻟﻬﺬا اﻟﻤﺴﺎق ﻫﻮ
ﻓﺘﺤﺖ
ﺗﺤﺴﻴﻦ ﻣﻬﺎرة اﻟﻜﻼم واﻟﺘﻮاﺻﻞ اﻟﻠﻔﻈﻲ ﻓﻲ اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ .وﻟﻜﻲ أﻋ ّﺰز ﻫﺬه اﻟﻤﻬﺎرة ،ﻗﻠﺖ :ﻣﺎذا ﻟﻮ
ُ
اﻟﻤﺠﺎل ﻟﻠﻄﻠﺒﺔ ﻓﻲ ﺗﻘﺪﻳﻢ أﺑﺤﺎﺛﻬﻢ ﺑﺎﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ ﻓﻲ ﻣﻮﺿﻮع ﻳﺮﺗﺒﻂ ﺑﺘﺨﺼﺼﻬﻢ وذﻟﻚ ﻣﻦ ﺧﻼل إﻧﺘﺎج ﺷﺮﻳﻂ
ﻓﻴﺪﻳﻮ ﻟﻠﻄﺎﻟﺐ ﻳﻘﺪم ﻓﻴﻪ اﻟﺒﺤﺚ .وﻛﺎﻧﺖ اﻟﻨﺘﺎﺋﺞ ﻣﺒﻬﺮة وﻛﺬﻟﻚ ﺗﻌﻠﻴﻘﺎت اﻟﻄﻠﺒﺔ أﻧﻔﺴﻬﻢ ،وﻓﻌﻼ ً ﺗﻄﻮع أوﻻ ً ﻋﺪد ﺻﻐﻴﺮ
ﻣﻨﻬﻢ واﻧﺘﻬﻰ اﻻﻣﺮ ﺑﺄن ﺗﺒﻨّﻰ ﻫﺬه اﻟﻄﺮﻳﻘﺔ ﻣﺎ ﻻﻳﻘﻞ ﻋﻦ ﺛﻼﺛﻴﻦ ﻃﺎﻟﺒﺎً ،وذﻟﻚ ﺑﻌﺪ اﻟﻨﺠﺎح اﻟﺬي ﻟﻤﺴﻮه ﻣﻦ ﻣﺸﺎﻫﺪة
ﻓﻴﺪﻳﻮﻫﺎت اﻟﻄﻠﺒﺔ .ﻗﺎﻟﺖ إﺣﺪى اﻟﻄﺎﻟﺒﺎت " ،أﻧﺎ ﺷﺨﺼﻴﺎ ً أؤﻳﺪ ﻋﻤﻞ اﻟﻔﻴﺪﻳﻮ ﻟﺄﻧّﻪ ﻳﻌﻄﻲ اﻟﺠﺮأة ﻟﻠﻄﺎﻟﺐ ﺑﺴﺒﺐ
وﻗﻮﻓﻪ وﺣﺪه داﺧﻞ ﻏﺮﻓﺔ اﻟﺄﺳﺘﻮدﻳﻮ ،ﻛﻤﺎ أﻧّﻪ ﻳﺨﻠﻖ ﻣﺤﻮرا ً ﺟﺪﻳﺪا ً ﻣﻦ ﺧﻼل ﺗﺴﻠﻴﺔ اﻟﻄﺎﻟﺐ وﺗﻌﺮﻳﻔﻪ ﻋﻠﻰ ﻛﻴﻔﻴﻪ
ﻤﺎ ﻳﺨﻠﻖ ﺗﻮﺗﺮا ً
ﻋﻤﻞ ﻣﻮﻧﺘﺎج ﻟﻠﻔﻴﺪﻳﻮ اﻟﺬي ﺻﻨﻌﻪ .ﻓﻀﻼ ﻋﻦ ﺗﺠﻨﻴﺐ اﻟﻄﺎﻟﺐ اﻟﻮﻗﻮف أﻣﺎم اﻟﺄﺳﺘﺎذ واﻟﻄﻼب ﻣ ّ
وﻧﺴﻴﺎﻧﺎ ً ﻟﻠﻤﺎدة اﻟﺘﻲ ﻛﺎن ﻣﺴﺘﻌﺪا ً ﻟﺄداﺋﻬﺎ .ﻓﻌﺮض اﻟﻔﻴﺪﻳﻮ ﻳﺴﻬﻞ ﻋﻠﻴﻪ اﻟﻌﺮض دون أي ﺗﺄﺛﻴﺮ وﺿﻐﻂ ،وﻣﻦ ﺧﻼل
ن اﻟﻄﻼب اﻟﺬﻳﻦ ﺻﻨﻌﻮا ﻓﻴﺪﻳﻮ ﺣﺼﻠﻮا ﻋﻠﻰ ﻋﻼﻣﺎت أﻋﻠﻰ ﻣﻦ اﻟﻄﻠﺒﺔ اﻟﺬﻳﻦ ﻗﺪﻣﻮا ﺑﺤﺜﺎ ً ﻋﺎدﻳّﺎ ً
".ﺗﺠﺮﺑﺘﻲ ﻻﺣﻈﺖ أ ّ

ﻛﻤﺎ ذﻛﺮت ﻃﺎﻟﺒﺔ أﺧﺮى" ،أﺻﺒﺤﺖ ﻗﺎدرة ﻋﻠﻰ اﻟﺘﻐﻠﺐ ﻋﻠﻰ ﻣﺨﺎوﻓﻲ وﺗﺪرﺑﺖ ﻋﻠﻰ اﻟﻮﻗﻮف واﻟﻘﺎء اﻟﺒﺤﺚ أﻣﺎم
اﻟﻄﻠﺒﺔ ،ﻛﻤﺎ ﻗﻤﺖ ﺑﺘﺼﻮﻳﺮ ﻧﻔﺴﻲ وأﻧﺎ أﻗﺪم اﻟﺒﺤﺚ ﺑﻄﺮﻳﻘﺔ ﻣﺤﺎﺿﺮة .وﻗﺪ ﻗﺪم اﻟﻜﺜﻴﺮ ﻣﻦ اﻟﻄﻠﺒﺔ ﻋﺮوﺿﻬﻢ ﻓﻲ
ﺟﻮ ﻣﻦ اﻟﻔﺮح واﻟﺴﺮور ﻓﻲ اﻟﻤﺤﺎﺿﺮة ﺑﻌﻴﺪا ً ﻋﻦ اﻟﺘﻘﻠﻴﺪ وﻛﺴﺮا ﻟﻠﺄﺳﻠﻮب اﻟﺮوﺗﻴﻨﻲ اﻟﻤﻌﺘﺎد ﻓﻲ إﻟﻘﺎء
اﻟﻤﺤﺎﺿﺮات .ﻓﻘﺪ اﺳﺘﻤﺘﻌﻨﺎ ﺑﺬﻟﻚ واﻛﺘﺴﺒﻨﺎ ﻣﻌﻠﻮﻣﺎت ﻛﺜﻴﺮة وﺳﻌﺪﻧﺎ ﺑﻤﺸﺎﻫﺪة ﻋﺮوض اﻟﻄﻠﺒﺔ وأﻓﻼﻣﻬﻢ .ﺣﻴﺚ
".أﺑﺪع اﻟﻜﺜﻴﺮ ﻣﻨﻬﻢ ﺑﻔﻀﻞ اﻟﻄﺮق اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺔ اﻟﺤﺪﻳﺜﺔ اﻟﺘﻲ اﺳﺘﺨﺪﻣﻮﻫﺎ وﺳﺨّﺮوﻫﺎ ﻓﻲ ﺗﻘﺪﻳﻢ ﻋﻤﻠﻬﻢ
ﺑﺎﻟﻨﺴﺒﺔ ﻟﻤﺎدة ﻋﺮﺑﻲ  ،329ﻓﻜﻤﺎ ﻳﺸﻴﺮ ﻋﻨﻮان اﻟﻤﺴﺎق " ﻣﻘﺪﻣﺔ ﻓﻲ اﻟﺘﺮﺟﻤﺔ اﻟﻔﻮرﻳﺔ" ﻓﺈﻧﻪ ﻳﺴﻌﻰ إﻟﻰ ﺗﻄﻮﻳﺮ
ﻛﻔﺎءة اﻟﻄﻠﺒﺔ ﻓﻲ اﻟﺘﺮﺟﻤﺔ اﻟﻔﻮرﻳﺔ واﻟﺘﻌﺮﻳﺐ .وﻳﺪرﺑﻬﻢ ﻋﻠﻰ أﺳﺎﻟﻴﺐ اﻟﺘﺮﺟﻤﺔ اﻟﻔﻮرﻳﺔ واﻟﻤﺘﻮاﻟﻴﺔ واﻟﺘﺘﺒﻌﻴﺔ.
وﻳﻌﺘﻤﺪ اﻟﻤﺴﺎق اﻟﺘﻄﺒﻴﻖ اﻟﻌﻤﻠﻲ ،وﻳﻜﻠﻒ اﻟﻄﻠﺒﺔ ﺑﺈﻟﻘﺎء اﻟﺨﻄﺐ واﻟﻤﺤﺎﺿﺮات ﻓﻲ ﻣﻮاﺿﻴﻊ ﻣﺨﺘﻠﻔﺔ ﺑﻘﺼﺪ اﻟﺘﺪرب
.ﻋﻠﻰ ﺗﺮﺟﻤﺘﻬﺎ
وﻟﻜﻲ أﺣﻘﻖ ﻣﺨﺮﺟﺎت اﻟﺘﻌﻠﻴﻢ اﻟﺘﻲ ﻳﺴﻌﻰ اﻟﻤﺴﺎق إﻟﻰ ﺗﺤﻘﻴﻘﻬﺎ ﻟﺪى اﻟﻄﻠﺒﺔ ﻋﻤﻠﺖ ﻋﻠﻰ اﺳﺘﺨﺪام اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺎ
ﻓﻲ ﻃﺮق ﻣﺨﺘﻠﻔﺔ ﻓﻲ ﺗﺪرﻳﺲ ﻫﺬا اﻟﻤﺴﺎق .ﺣﻴﺚ ﺗﻢ اﻟﺘﻨﺴﻴﻖ ﻣﻊ ﻗﺴﻢ اﻟﺴﻤﻌﻴﺎت واﻟﺒﺼﺮﻳﺎت ﻟﺘﻮﻓﻴﺮ ﻣﺴﺠﻞ
ﻳﺴﺘﺨﺪﻣﻪ اﻟﺼﺤﻔﻴﻮن ﻓﻲ ﻣﻘﺎﺑﻼﺗﻬﻢ ﻟﻜﻲ ﻳﺴﺠﻞ ﻛﻞ ﻃﺎﻟﺐ ﺗﺮﺟﻤﺘﻪ ﻟﻠﻨﺺ اﻟﻤﻜﺘﻮب أو اﻟﻤﺴﻤﻮع دون ﺣﺎﺟﺔ
اﻟﻤﻌﻠﻢ ﻟﺈﺻﺪار ﺗﻘﻴﻴﻢ ﻓﻮري وﻏﻴﺮ دﻗﻴﻖ  .وﺑﻌﺪ اﻻﻧﺘﻬﺎء ﻳﻘﻮم اﻟﺴﻴﺪ ﺟﻮرج ﻣﺎرﻳﺎ ﻓﻲ ﻗﺴﻢ اﻟﺴﻤﻌﻴﺎت واﻟﺒﺼﺮﻳﺎت
ﺑﺘﻨﺰﻳﻞ اﻟﻤﺎدة اﻟﻤﺴﺠﻠﺔ ﺣﺴﺐ اﻟﻤﺤﺎﺿﺮة واﻟﺘﺎرﻳﺦ وﻣﻦ ﺛﻢ إرﺳﺎﻟﻬﺎ ﻋﻦ ﻃﺮﻳﻖ اﻟﺒﺮﻳﺪ
اﻻﻟﻜﺘﺮوﻧﻲ واﻟﻐﻮﻏﻞ دراﻳﻒ ﻟﻲ .وﺑﻬﺬه اﻟﻄﺮﻳﻘﺔ ﻳﺘﺴﻨﻰ ﻟﻲ
ﻛﺎف وﺗﻜﺮار ﺳﻤﺎﻋﻬﺎ إذا ﻟﺰم اﻟﺄﻣﺮ وإﻋﻄﺎء ﻋﻼﻣﺔ ﻣﻨﺎﺳﺒﺔ .ﻛﻤﺎ ﺗﺘﻮﻓﺮ اﻟﻔﺮﺻﺔ
ﺑﻮﻗﺖ
ﺳﻤﺎع اﻟﻤﺎدة اﻟﻤﺴﺠﻠﺔ
ٍ
ٍ
ﻟﻠﻄﻠﺒﺔ ﻓﻲ اﻻﺳﺘﻤﺎع إﻟﻰ ﺗﺮﺟﻤﺘﻬﻢ وﻣﻨﺎﻗﺸﺔ اﻟﺄﺧﻄﺎء ﻣﻌﻲ .وﻟﻜﻲ ﻳﺤﺼﻞ اﻟﻄﻠﺒﺔ ﻋﻠﻰ ﻧﻔﺲ اﻟﻔﺮﺻﺔ ،ﺗﻮﺿﻊ ﻣﺎدة
اﻻﻣﺘﺤﺎن ﻋﻠﻰ اﻻﻧﺘﺮﻧﺖ وﻳﺴﻤﻌﻬﺎ ﺟﻤﻴﻊ اﻟﻄﻠﺒﺔ وﺑﻬﺬا ﻳﺤﺼﻞ اﻟﺠﻤﻴﻊ ﻋﻠﻰ ﻣﻌﺎﻣﻠﺔ ﻋﺎدﻟﺔ ﻓﻲ ﺳﻤﺎع اﻟﻨﺺ اﻟﻤﺮاد
.ﺗﺴﺠﻴﻠﻪ وﺗﺮﺟﻤﺘﻪ
ﺑﺎﻟﻨﺴﺒﺔ ﻟﺮدود ﻓﻌﻞ اﻟﻄﻠﺒﺔ ،ﻓﻘﺪ ﻛﺎﻧﺖ ﻧﺘﺎﺋﺠﻬﻢ ﻓﻲ اﻟﻤﺴﺎق أﻋﻠﻰ ﻣﻦ اﻟﻤﺘﻮﺳﻂ وﺣﺼﻞ اﺛﻨﺎن ﻋﻠﻰ ﻋﻼﻣﺔ ﺗﻤﻴﺰ.
ﻛﻤﺎ اﻋﺘﺒﺮ اﻟﻄﻠﺒﺔ ﻫﺬه اﻟﻄﺮﻳﻘﺔ أﻗﺮب إﻟﻰ اﻟﻮاﻗﻊ اﻟﺬي ﺳﻴﺘﻌﺮﺿﻮن ﻟﻪ ﻓﻲ اﻟﻤﺴﺘﻘﺒﻞ ﻣﻊ إﻣﻜﺎﻧﻴﺔ ﺳﻤﺎﻋﻬﻢ
ن ﻫﺬه اﻟﻄﺮﻳﻘﺔ ﺗﻌﺘﺒﺮ ﻣﺮﺟﻌﻴﺔ ﻓﻲ وﺿﻊ اﻟﻌﻼﻣﺎت
ﻟﺘﺮﺟﻤﺎﺗﻬﻢ واﻟﻌﻤﻞ ﻋﻠﻰ ﺗﺼﺤﻴﺤﻬﺎ واﻟﺘﻌﻠﻢ ﻣﻦ أﺧﻄﺎﺋﻬﻢ .ﻛﻤﺎ أ ّ
دون اﻟﺤﺎﺟﺔ إﻟﻰ ﺗﻌﺮﻳﺾ اﻟﻤﻌﻠﻢ إﻟﻰ اﻟﻀﻐﻂ وﻋﺐء وﺿﻊ ﻋﻼﻣﺔ ﻓﻮرﻳﺔ .وﻣﻦ أﻫﻢ ﻣﺆﺷﺮات ﻧﺠﺎح ﻫﺬه اﻟﻄﺮﻳﻘﺔ
ﻗﻴﺎم ﻃﺎﻟﺒﺘﻴﻦ ﻓﻲ اﻟﻤﺴﺎق ﺑﺘﺮﺟﻤﺔ ﻓﻮرﻳﺔ ﻟﻤﺆﺗﻤﺮ اﻟﻴﻮم اﻟﻌﺎﻟﻤﻲ ﻟﻠﺨﺪﻣﺔ اﻻﺟﺘﻤﺎﻋﻴﺔ اﻟﺬي ﻋﻘﺪ ﻓﻲ ﺟﺎﻣﻌﺔ ﺑﻴﺖ
ﻟﺤﻢ ﻓﻲ رﺑﻴﻊ  2018وﻛﺎﻧﺖ اﻟﻨﺘﻴﺠﺔ أﻧﻬﻤﺎ ﺣﺼﻠﺘﺎ ﻋﻠﻰ ﺷﻬﺎدة ﺗﻘﺪﻳﺮ وﺧﺒﺮة ﻣﻦ داﺋﺮة اﻟﺨﺪﻣﺔ اﻻﺟﺘﻤﺎﻋﻴﺔ وذﻟﻚ
ﺑﻔﻀﻞ اﻟﺘﺪرﻳﺐ اﻟﻌﻤﻠﻲ اﻟﺬي ﻳﺘﻠﻘﺎه اﻟﻄﻠﺒﺔ ﻓﻲ اﻟﻤﺴﺎق وﺑﻤﺴﺎﻋﺪة اﻟﻮﺳﺎﺋﻞ اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺔ

وﺑﺎﻟﻨﺴﺒﺔ ﻟﻤﺎدة اﻟﺘﺮﺟﻤﺔ اﻟﺼﺤﻔﻴﺔ ﻋﺮﺑﻲ  ،322ﻓﻴُﻌﺪ ّ ﻫﺬا اﻟﻤﺴﺎق ﺗﻤﻬﻴﺪا ً ﻟﻠﺘﺮﺟﻤﺔ اﻟﺼﺤﻔﻴﺔ واﻟﻌﻠﻤﻴﺔ ﻣﻦ
اﻟﺈﻧﺠﻠﻴﺰﻳﺔ إﻟﻰ اﻟﻌﺮﺑﻴﺔ وﺑﺎﻟﻌﻜﺲ ،وﻳﺘﻢ ﻓﻴﻪ ﺗﺮﺟﻤﺔ ﻧﺼﻮص ﻣﻨﻮﻋﺔ ﻣﻦ ﺣﻴﺚ اﻟﻤﻮﺿﻮﻋﺎت واﻟﺄﺳﺎﻟﻴﺐ ،وﻓﻴﻪ أﻳﻀﺎ
ﺗﺮﺟﻤﺔ اﻟﻤﻘﺎﻻت ﻣﻦ ﻓﺮوع اﻟﻤﻌﺮﻓﺔ اﻟﻤﺨﺘﻠﻔﺔ ﻟﻴﻌﺮف اﻟﻄﻠﺒﺔ اﻟﻤﻔﺮدات واﻟﻤﺼﻄﻠﺤﺎت اﻟﻀﺮورﻳﺔ .وﻣﻦ ﺧﻼل
ﻗﺪم اﻟﻄﻠﺒﺔ ﻋﺮﺿﺎ ً ﻣﻤﻴﺰا ً ﻓﻲ اﻟﺒﻮر ﺑﻮﻳﻨﺖ .وﻛﺎﻧﺖ اﻟﻔﺎﺋﺪة ﻣﻤﺘﺎزة ﺧﺎﺻﺔ ﻟﻄﻠﺒﺔ Preziو  Canvaاﺳﺘﺨﺪام ﺑﺮﻧﺎﻣﺞ
.اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ ﺗﺨﺼﺺ ﻓﺮﻋﻲ ﺗﺮﺟﻤﺔ
أﻣﺎ ﻣﺎدة اﻟﺘﺮﺟﻤﺔ اﻟﺄدﺑﻴﺔ ﻋﺮﺑﻲ  323ﻓﻴﺸﻤﻞ ﻫﺬا اﻟﻤﺴﺎق ﺗﺮﺟﻤﺔ ﻧﺼﻮص ﻣﺨﺘﺎرة ﻣﻦ اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ وآداﺑﻬﺎ
اﻟﻘﺪﻳﻤﺔ واﻟﺤﺪﻳﺜﺔ إﻟﻰ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ ،ﻣﻦ اﻟﺠﻐﺮاﻓﻴﻴﻦ واﻟﻤﺆرﺧﻴﻦ اﻟﻌﺮب ،ﻛﻤﺎ ﻳﺮﻛّﺰ اﻟﻤﺴﺎق أﻳﻀﺎ ً ﻋﻠﻰ ﺗﻌﺮﻳﺐ
ﻧﺼﻮص ﻣﺨﺘﺎرة ﻣﻦ أﻋﻤﺎل ﻛﺘﺎب اﻟﺈﻧﺠﻠﻴﺰﻳﺔ اﻟﻤﺸﻬﻮرﻳﻦ ،ﻓﻀﻼ ﻋﻤﺎ ﻣﺎ ﺗﻮﻓﺮه وﺳﺎﺋﻞ إﻻﻋﻼم ﻋﻠﻰ اﻻﻧﺘﺮﻧﺖ ﻣﻦ
اﻟﻤﻌﻠﻮﻣﺎت واﻟﻤﻔﺮدات ،ﻓﻬﻲ وﻓّﺮت ﺗﻠﻘﺎﺋﻴﺎ ً ﻧﺼﻮﺻﺎ ً ﻓﻲ ﻛﻠﺘﺎ اﻟﻠﻐﺘﻴﻦ  .وﻋﻨﺪﻣﺎ ﻛﺎﻧﺖ ﺗﻮاﺟﻬﻨﺎ ﻣﻌﻀﻠﺔ أو ﻣﻌﻠﻮﻣﺔ
ﺟﺪﻳﺪة ﻣﺮﺗﺒﻄﺔ ﺑﺎﻟﺜﻘﺎﻓﺔ ﻋﻨﺪ اﻟﺘﺮﺟﻤﺔ ﻣﻦ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ إﻟﻰ اﻟﻌﺮﺑﻴﺔ ،ﻛﻨﺎ ﻧﺒﺤﺮ ﻋﻠﻰ اﻻﻧﺘﺮﻧﺖ ﻻﻛﺘﺸﺎﻓﻬﺎ واﻟﺒﺤﺚ ﻋﻨﻬﺎ
وﻛﺬﻟﻚ ﻣﺸﺎﻫﺪﺗﻬﺎ ﺑﺎﻟﺼﻮر واﻟﻔﻴﺪﻳﻮ ﺑﺎﻟﺈﺿﺎﻓﺔ إﻟﻰ ﺗﺤﺪﻳﺪ ﻟﻔﻈﻬﺎ اﻟﺼﺤﻴﺢ وﺳﻤﺎﻋﻪ ﺣﺴﺐ اﻟﻠﻔﻆ اﻟﺄﻣﺮﻳﻜﻲ
واﻟﺒﺮﻳﻄﺎﻧﻲ .ﺗﻤﺜّﻠﺖ اﻟﻔﺎﺋﺪة اﻟﺘﻲ اﻛﺘﺴﺒﻬﺎ اﻟﻄﻠﺒﺔ ﻓﻲ ﻣﻌﺮﻓﺔ أﺳﻠﻮب ﻛﺘﺎﺑﺔ اﻟﺒﺤﺚ وﻛﺬﻟﻚ اﻟﻤﻮاﻗﻊ اﻻﻟﻜﺘﺮوﻧﻴﺔ اﻟﺘﻲ
أﺻﺒﺤﺖ ﻣﺮﺟﻌﻴﺔ وﻣﻮﺛﻮﻗﺔ .وﻗﺪ ﺳﺎﻋﺪت ﻫﺬه اﻟﻄﺮﻳﻘﺔ اﻟﻄﻼب ﻋﻠﻰ ﺗﺬﻛّﺮ أﻓﻀﻞ ﻟﻠﻤﻌﻠﻮﻣﺎت ﺧﺎﺻﺔ وأﻧّﻬﻢ
ﻳﺘﻤﻜّﻨﻮن ﻣﻦ ﻣﺸﺎﻫﺪة ﺻﻮر وﻣﺸﺎﻫﺪة ﻓﻴﻠﻢ ﻓﻴﺪﻳﻮ ﻗﺼﻴﺮ ﻳﺴﺎﻋﺪﻫﻢ ﻋﻠﻰ ﺟﺴﺮ اﻟﻬﻮة اﻟﻤﻌﻠﻮﻣﺎﺗﻴﺔ واﻟﺜﻘﺎﻓﻴﺔ ﺑﻴﻦ
اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ واﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ ﻛﻤﺎ ﺣﺪث ﻓﻲ ﻣﻨﺎﺳﺒﺎت وﺣﺎﻻت ﻛﺜﻴﺮة ﻓﻲ ﻛﻞ ﻣﻦ اﻟﺘﺮﺟﻤﺔ اﻟﺼﺤﻔﻴﺔ واﻟﺘﺮﺟﻤﺔ
اﻟﺄدﺑﻴﺔ .وﻇﻬﺮ اﻟﺄﺛﺮ اﻟﺄﻛﺒﺮ ﻟﻠﻮﺳﺎﺋﻞ اﻟﺘﻜﻨﻮﻟﻮﺟﻴﺔ ﻓﻲ اﻻﻣﺘﺤﺎن اﻟﻨﻬﺎﺋﻲ ﻟﻠﻤﺎدﺗﻴﻦ .وﻟﻜﻲ ﻧﺤﺼﻞ ﻋﻠﻰ اﻟﻤﺴﺎواة
وﺗﻜﺎﻓﺆ اﻟﻔﺮص ،ﺗﻢ اﺳﺘﺒﺪال اﻟﻘﺎﻣﻮس اﻟﻮرﻗﻲ ﺑﺘﻮﻓﻴﺮ ﺟﻬﺎز آﻳﺒﺎد ﺗﻢ ﺗﻨﺰﻳﻞ ﻋﺪد ﻣﻦ اﻟﻘﻮاﻣﻴﺲ اﻟﺄﻛﺜﺮ اﺳﺘﺨﺪاﻣﺎ ً
ﻟﻜﻞ ﻃﺎﻟﺐ ﻓﻲ اﻻﻣﺘﺤﺎن ﻣﻦ ﺧﻼل اﻟﺘﻨﺴﻴﻖ ﻣﻊ وﺣﺪة ﺗﻜﻨﻮﻟﻮﺟﻴﺎ اﻟﻤﻌﻠﻮﻣﺎت ﻟﻴﺴﺘﺸﻴﺮ اﻟﻄﻠﺒﺔ ﻫﺬه اﻻﺟﻬﺰة ﻓﻲ
ﻧﻔﺲ اﻟﻮﻗﺖ واﻟﻤﻜﺎن وﻣﻦ اﻟﻤﺼﺪر ﻧﻔﺴﻪ دون اﻟﺤﺎﺟﺔ ﻟﻠﻮﻟﻮج إﻟﻰ اﻟﺸﺒﻜﺔ اﻻﻟﻜﺘﺮوﻧﻴﺔ .وﻗﺪ ﻋﺒﺮ اﻟﻄﻠﺒﺔ ﻋﻦ
.اﻣﺘﻨﺎﻧﻬﻢ وﺗﻘﺪﻳﺮﻫﻢ ﻟﻬﺬه اﻟﻮﺳﻴﻠﺔ اﻟﺤﺪﻳﺜﺔ واﻟﻤﻨﺎﺳﺒﺔ واﻟﻌﺎدﻟﺔ واﻟﻤﻔﻴﺪة

أﻣﺎ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻤﺎدة اﻟﺘﺤﺮﻳﺮ واﻟﻤﺮاﺟﻌﺔ ﻋﺮﺑﻲ  ،326ﻓﻘﺪ ُﺻﻤﻢ ﻫﺬا اﻟﻤﺴﺎق ﻣﻦ أﺟﻞ ﻣﺴﺎﻋﺪة اﻟﻄﻠﺒﺔ ﻋﻠﻰ ﺗﺠﻨﺐ
اﻟﺄﺧﻄﺎء اﻟﻠﻐﻮﻳﺔ اﻟﺸﺎﺋﻌﺔ ﻓﻲ اﻟﻠﻐﺘﻴﻦ اﻟﻌﺮﺑﻴﺔ واﻟﺈﻧﺠﻠﻴﺰﻳﺔ ،إﺿﺎﻓﺔ إﻟﻰ ﺗﺪرﻳﺒﻬﻢ ﻋﻠﻰ ﻣﺮاﺟﻌﺔ اﻟﻨﺼﻮص وﺗﺪﻗﻴﻘﻬﺎ
وﺗﻨﺴﻴﻘﻬﺎ ،ﻟﻜﻲ ﺗﺼﺒﺢ ﺻﺎﻟﺤﺔ ﻟﻠﻨﺸﺮ ﺑﺎﻟﻠﻐﺔ اﻟﺘﻲ ﺗﺮﺟﻤﺖ إﻟﻴﻬﺎ .وﻳﺸﻤﻞ ذﻟﻚ ﻣﺮاﺟﻌﺔ اﻟﻌﻨﺎوﻳﻦ أو اﻟﻤﻘﺪﻣﺎت أو
ﻧﻬﺎﻳﺎت اﻟﻨﺺ أو إﺿﺎﻓﺎت اﻟﺸﺮح أو اﻟﺘﻌﻠﻴﻖ ﺑﺤﻴﺚ ﻳﺘﻢ ﻓﻲ اﻟﻨﻬﺎﻳﺔ اﻟﺘﻮﺻﻞ إﻟﻰ اﻟﻤﻌﺎﻳﻴﺮ ﻧﻔﺴﻬﺎ واﻟﻤﻘﺎﻳﻴﺲ اﻟﻌﻠﻤﻴﺔ
Trackواﻟﻔﻨﻴﺔ ﻟﻠﻨﺺ اﻟﺄﺻﻠﻲ .أﺣﺪى اﻟﻄﺮق اﻟﺘﻲ اﺗﺒﻌﺘﻬﺎ ﻓﻲ ﺗﺪﻋﻴﻢ ﺗﻌﻠﻢ اﻟﻄﻠﺒﺔ وﺗﺜﺒﻴﺘﻪ ﻫﻮ اﺳﺘﺨﺪام ﺧﺎﺻﻴﺔ
ﻋﻠﻰ ﺑﺮﻧﺎﻣﺞ ﻣﻴﻜﺮوﺳﻮﻓﺖ ورد وﻣﻌﻨﺎﻫﺎ "ﺧﺎﺻﻴﺔ ﺗﻌﻘﺐ ﻣﺴﺎر اﻟﺘﻐﻴﻴﺮات" ﻓﻲ ﻛﻞ ﻣﻦ اﻟﺄﻓﻼم واﻟﺄﺑﺤﺎث Change
اﻟﻤﺘﺮﺟﻤﺔ .ﻓﻘﺪ ﺳﺎﻋﺪت ﻫﺬه اﻟﻄﺮﻳﻘﺔ اﻟﻄﺎﻟﺐ ﻓﻲ ﺗﺤﺪﻳﺪ ﻣﻮﻗﻊ اﻟﺨﻄﺄ ﺑﺪﻗﺔ وﻣﺮاﺟﻌﺔ اﻟﺘﺮﺟﻤﺔ اﻟﻤﻜﺘﻮﺑﺔ ﺑﺤﻴﺚ
ﻳﺘﻮﻓﺮ ﻟﻠﻤﻌﻠﻢ رؤﻳﺔ اﻟﺘﺮﺟﻤﺔ اﻟﺄﺻﻠﻴﺔ واﻟﺘﻐﻴﻴﺮات اﻟﺘﻲ أﺟﺮاﻫﺎ اﻟﻄﺎﻟﺐ ﻋﻠﻰ ﻫﺬه اﻟﺘﺮﺟﻤﺔ .وﻛﺎن دوري ﻫﻮ إدﺧﺎل
ﺗﻌﺪﻳﻼت وإﺿﺎﻓﺎت ﻋﻠﻰ اﻟﺘﺮﺟﻤﺔ واﻟﺘﻘﻴﻴﻢ .وﻫﻨﺎك ﺧﺎﺻﻴﺔ أﺧﺮى أﻻ وﻫﻲ ﺗﺤﺪﻳﺪ اﻟﻔﺘﺮة اﻟﺰﻣﻨﻴﺔ اﻟﺘﻲ ﻳﺘﻄﻠﺒﻬﺎ
ﻣﺮاﺟﻌﺔ ﺗﺮﺟﻤﺔ ﻣﻌﻴﻨﺔ  .ﻟﻜﻲ ﻧﻀﻤﻦ اﻟﺸﻔﺎﻓﻴﺔ واﻟﻤﺴﺎواة ﺑﻴﻦ ﺟﻤﻴﻊ اﻟﻄﻠﺒﺔ ﻃﻠﺒﺖ ﻣﻦ ﻣﺮﻛﺰ اﻟﺤﺎﺳﻮب ﺣﺠﺰ
ﻗﺎﻋﺔ وأرﺳﻠﺖ ﻧﻔﺲ اﻟﻨﺼﻮص ﻟﻠﻄﻠﺒﺔ ﻓﻲ ﻧﻔﺲ اﻟﻤﺤﺎﺿﺮة .وﻃﻠﺒﺖ ﻣﻦ اﻟﻄﻠﺒﺔ ﻓﻲ اﻟﻮﻗﺖ ذاﺗﻪ إرﺳﺎل
ﻧﺼﻮﺻﻬﻢ اﻟﻤﻌﺪﻟﺔ ﻟﻲ ﻋﻠﻰ اﻟﺒﺮﻳﺪ اﻟﺈﻟﻜﺘﺮوﻧﻲ .وﺑﻌﺪ ذﻟﻚ ﻗﻴﻤﺖ اﻟﺘﺮﺟﻤﺎت أو اﻟﺈﺿﺎﻓﺎت أو اﻟﺘﻌﺪﻳﻼت اﻟﺘﻲ أﺟﺮاﻫﺎ
اﻟﻄﺎﻟﺐ ،وﺑﻨﺎءً ﻋﻠﻴﻪ وﺿﻌﺖ اﻟﻌﻼﻣﺔ .وﻛﺎن اﻟﻄﺎﻟﺐ ﻳﺤﻀﺮ إﻟﻰ اﻟﻤﻜﺘﺐ ﻟﻤﻨﺎﻗﺸﺔ ورﻗﺘﻪ واﻟﺄﺧﻄﺎء اﻟﺘﻲ ارﺗﻜﺒﻬﺎ.
ﻟﻘﺪ ﻛﺎن ﻟﻬﺬه اﻟﻄﺮﻳﻘﺔ أﺛﺮ إﻳﺠﺎﺑﻲ ﻋﻠﻰ اﻟﻄﻠﺒﺔ ﺧﺎﺻﺔ ﻟﺄﻧﻬﺎ ﺗﻌﺮﺿﻬﻢ إﻟﻰ ﻃﺒﻴﻌﺔ ﻋﻤﻞ اﻟﻤﺘﺮﺟﻢ واﻟﻤﺤﺮر ﻓﻲ
.وﻛﺎﻻت اﻻﺧﺒﺎر وﺑﻬﺬا ﻳﺼﺒﺤﻮا أﻛﺜﺮ دراﻳﺔ ﺑﻄﺮق اﻟﺘﺤﺮﻳﺮ
ﺑﺎﻟﻨﺴﺒﺔ إﻟﻰ ﻣﺎدة إﻧﺠﻠﻴﺰي  120و ،121ﻓﻘﺪ ﻻﺣﻈﺖ أن إﺣﺪى اﻟﻤﺸﺎﻛﻞ اﻟﺘﻲ ﻳﻌﺎﻧﻲ ﻣﻨﻬﺎ اﻟﻄﻠﺒﺔ ﻫﻲ ﻋﺪم ﻗﺪرﺗﻬﻢ
ﻋﻠﻰ اﻟﻮﺻﻒ .وﻗﺪ
اﺳﺘﻌﻤﻠﺖ إﺣﺪى اﻟﻄﺮق اﻟﺘﻲ اﺗﺒﻌﺘﻬﺎ وأﺛﺒﺘﺖ ﻧﺠﺎﻋﺘﻬﺎ ،ﻓﻘﺪ ﻃﻠﺒﺖ ﻣﻦ اﻟﻄﻠﺒﺔ إﺣﻀﺎر أي اﺧﺘﺮاع ﺟﺪﻳﺪ ﻣﻮﺟﻮد ﻓﻲ
ﺑﻴﺘﻬﻢ وﺗﻘﺪﻳﻢ ﻋﺮض ﻓﻲ اﻟﻠﻐﺔ اﻟﺈﻧﺠﻠﻴﺰﻳﺔ ﺑﻬﺪف اﻟﺘﻌﺮﻳﻒ ﺑﺎﻟﻤﻨﺘﺞ ﺑﺎﻟﺈﺿﺎﻓﺔ إﻟﻰ اﻟﺘﻄﺒﻴﻖ اﻟﻌﻤﻠﻲ أﻣﺎم اﻟﺼﻒ.
ﻓﻌﻠﻰ ﺳﺒﻴﻞ اﻟﻤﺜﺎل ﻋﺮض اﻟﻄﺎﻟﺐ ﻓﻴﻠﻢ ﻓﻴﺪﻳﻮ ﻗﺼﻴﺮ ﻓﻲ اﻟﻤﺤﺎﺿﺮة وﻣﻦ ﺛﻢ أﺣﻀﺮ اﻟﻤﻨﺘﺞ ﻣﺜﻞ ﻣﺎﻛﻨﺔ ﻟﻠﻒ ورق
اﻟﻌﻨﺐ أو ﺗﻘﻮﻳﺮ اﻟﻜﻮﺳﺎ أو اﻟﺘﺨﻠﺺ ﻣﻦ ﺑﺬور اﻟﺰﻳﺘﻮن او ﺗﻘﺴﻴﻢ اﻟﺒﻴﺾ إﻟﻰ آﺧﺮه .ﻟﻘﺪ ﻛﺎﻧﺖ ﻣﺒﺎدرات اﻟﻄﻠﺒﺔ
ﻛﺜﻴﺮة وأدﻫﺸﻨﻲ ﻋﺪد اﻟﻤﺸﺎرﻛﺎت وﻛﺜﺮﺗﻬﺎ اﻟﺘﻲ ﻛﺎﻧﺖ ﻋﻠﻰ أﺳﺎس ﺗﻄﻮﻋﻲ .واﺳﺘﻤﺘﻊ اﻟﻄﻠﺒﺔ ﺑﻤﺎ ﺷﺎﻫﺪوه وﻓﻲ
اﻟﻮﻗﺖ ﻧﻔﺴﻪ ﻋﺒّﺮ اﻟﻄﻠﺒﺔ اﻟﻤﺸﺎرﻛﻮن ﻋﻦ اﻣﺘﻨﺎﻧﻬﻢ وﺗﻘﺪﻳﺮﻫﻢ ﻟﻤﻨﺤﻬﻢ اﻟﻔﺮﺻﺔ ﻓﻲ اﻟﺘﻌﺒﻴﺮ ﻋﻦ أﻧﻔﺴﻬﻢ ﻓﻲ اﻟﻠﻐﺔ
.اﻟﺈﻧﺠﻠﻴﺰﻳﺔ دون أن ﻳﻜﻮن ﻫﻨﺎك أيّ ﻣﻌﻴﻘﺎت .وﺑﺎﻟﻨﺴﺒﺔ ﻟﻠﺘﻘﻴﻴﻢ ،ﺗﻢ ﻣﻨﺢ ﻛﻞ ﻣﻦ ﺷﺎرك ﻣﻦ اﻟﻄﻠﺒﺔ ﻋﻼﻣﺔ ﻣﺸﺎرﻛﺔ
ن أﻋﻤﺎل اﻟﻄﻠﺒﺔ أرﺳﻠﺖ ﻟﻲ ﻋﻠﻰ اﻻﻧﺘﺮﻧﺖ وﻫﻲ ﻣﻮﺟﻮدة اﻟﺂن ﻋﻠﻰ
واﻟﺄﻣﺮ اﻟﻤﺸﺘﺮك ﺑﻴﻦ ﺟﻤﻴﻊ ﻫﺬه اﻟﻤﺴﺎﻗﺎت أ ّ
"اﻟﻐﻮﻏﻞ" اﻟﻤﺸﺘﺮك ﺑﻴﻨﻨﺎ ،وﻳﻤﻜﻦ ﻟﻬﻢ اﻟﻮﺻﻮل اﻟﻴﻬﺎ إﻣﺎ ﻟﻠﺘﻌﻠﻢ أو ﺗﻌﺰﻳﺰ ﺛﻘﺘﻬﻢ ﺑﺄﻧﻔﺴﻬﻢ أو ﺗﺠﻨﺐ اﻟﺄﺧﻄﺎء اﻟﺘﻲ
ن وﺟﻮد ﺧﺪﻣﺔ
ﺳﺎﻫﻤﺖ ﻓﻲ ﺗﺤﺪﻳﺪ اﻟﺄوﻗﺎت واﻟﻤﻮاﻋﻴﺪ اﻟﻤﺤﺪدة ﻟﻠﻌﺮوض ﻛﻤﺎ اﺣﺘﻮى  E-classوﻗﻌﻮا ﻓﻴﻬﺎ .ﻛﻤﺎ أ ّ
أﻳﻀﺎ ً ﻋﻠﻰ ﺳﺠﻞ ﻟﻠﺤﻀﻮر واﻟﻐﻴﺎب ﺑﺎﻟﺈﺿﺎﻓﺔ إﻟﻰ ﺳﺠﻞ دﻓﺘﺮ اﻟﻌﻼﻣﺎت واﻟﺬي آﻣﻞ أن اﺳﺘﺨﺪﻣﻪ ﻓﻲ ﻣﺴﺎﻗﺎﺗﻲ
.ﺟﻤﻴﻌﻬﺎ ﺑﺎﻟﺈﺿﺎﻓﺔ إﻟﻰ ﺧﺎﺻﻴﺔ اﻟﻮاﺟﺒﺎت واﻟﻔﺮوض اﻻﻟﻜﺘﺮوﻧﻴﺔ
ﻟﻘﺪ ﻛﺎﻧﺖ ﻫﺬه اﻟﺨﺒﺮات وﻻ زاﻟﺖ ﺗﺪور ﻓﻲ ﻓﻠﻚ ﺗﻔﻜﻴﺮي ﺣﻴﺚ إﻧﻨﻲ ﺗﻤﻜﻨﺖ ﻓﻲ ﻧﻬﺎﻳﺔ اﻟﻤﻄﺎف ﻣﻦ وﺿﻌﻬﺎ ﻋﻠﻰ
ﻳﺘﺴﻦ ﻟﻲ اﻟﺘﻔﻜﻴﺮ ﻓﻴﻬﺎ وﺗﺤﻠﻴﻠﻬﺎ وﺗﻘﻴﻴﻤﻬﺎ ﻋﻤﻼ ً ﺑﻤﻘﻮﻟﺔ رﺋﻴﺲ اﻟﺠﺎﻣﻌﺔ اﻻخ ﺑﻴﺘﺮ ﺑﺮي " ﻫﻞ ﻫﻨﺎك
اﻟﻮرق ﻟﻜﻲ
ّ
ﻃﺮﻳﻘﺔ أﻓﻀﻞ؟" ﻟﺘﺤﻘﻴﻖ ﻣﺨﺮﺟﺎت اﻟﺘﻌﻠﻢ ﻟﻜﻞ ﻣﺴﺎق .وأﻇﻦ أن ﻫﺬه اﻟﺒﺪاﻳﺔ ﻟﻠﻤﺒﺎﺷﺮة ﻗﺮﻳﺒﺎ ً ﻓﻲ ﺑﺤﺚ إﺟﺮاﺋﻲ
.ﻓﻲ اﻟﺘﻌﻤﻖ ﻓﻲ ﻛﻞ ﻣﻦ ﻫﺬه اﻟﻤﺴﺎﻗﺎت ﻟﻠﺨﺮوج ﺑﻨﺘﺎﺋﺞ وﺗﻮﺻﻴﺎت ﺗﻌﻮد ﺑﺎﻟﻨﻔﻊ ﻋﻠﻰ اﻟﻄﻠﺒﺔ واﻟﻤﺴﺎﻗﺎت ذاﺗﻬﺎ

